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Abstract 

■ 

» 

Teacher attitude toward aainstreaaing and classrooa aanagerent styles of- 

* 

75 experienced, eleeentary-level teachers were exaained using an 

♦ 

attitude scale and* a questionnaire based on the induction-sensi tization 
paradtga of socialization. Positive attitudes toward aainstreaaing were 
modestly correlated (r =. 20, B.<-04) Kith an inductive approach to 
cl assrooa aanageaent. Loner grade level teachers and less experienced 
teachers displayed aore positive attitudes toward aainstreaaing. Loner 
grade level teachers also revealed a acre inductive style of classroom 

• a 

aanageaent. Sender differences nere aot indicated for either variable. 

Detailed analyses of these results and suggestions for training teachers 
are provided. 
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Since the lapleaentation of Public Law 94-142, the nuaber of 
handicapped students receiving special education 

services has 9 increased and the preferred service delivery 1 
system has become mainstreaming (Reynolds & Birch*, 1983). Teacher 

* 

attitude toward mainstreaming is an important' variable related to 

i* 

successful" aainstreaaing and has been investigated by nuaerous 
researchers (e.g. Childs, 19B1 ; l&rriwee & Cook, 1979; Moore & Fine, 
1978; and Sehultz, 19B2). In addition, Hannah, and Pliner U983)» 
reviewed the 

literature claiming .the relationship between certain (teacher 
characteristics and attitudes toward mainstreaming. These studies have 
indicated the importance of a positive teacher attitude toward 
mainstreaming* . 

The emphasis on the mainstreaming (process has also expanded the 

% ■ 

importance of classrooa aanageaent. .Teachers continue to receive aany 

« 

suggestions of appropriate aethods far resolving acadeaic and behavioral 
difficulties. Many of tyiese techniques have developed froa work within 
special education classes and froa the teacher effectiveness literature 
(e.g. Gardinoj 1981} Good & Brophy, 1980; Hasazi & York, 1978j and 
Leviton & Kiral y , x 1979) . However, studies relating classrooa aanageaent 
and attitude toward mainstreaming are lacking as pointed out by Hannah 
and Pliner (1983). 

Therefore, the present study is designed to examine the ^ 

relationship between elementary level regular classrooa teachers' 

\ . - * 

attitudes toward mainstreaming and their style of classroom management 
using a *feodel of teaching proposed by Smith (1978a), 
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j Saith (1978a) eaphasized the Vole of the teacher as a socialising 
agent and proposed a eodel af teaching based on the 

inductian-sensitization'paradiga of parental socialization developed by 
Aronfreed (1968). A questionnaire which assesses the teacher's style'of 



•socialization was developed and validated through .classroo'e'observation. 

The. research verified tt*o distinct styles of classrooa eanageaent. The 

mducti ve"style was characterized by an emphasis on .the*child's role add 

responsibility in % behavioral situations, the yse of positive 

reinf orceaent, the ignoring. of inappropriate behavior .(whenever 

possible), and techniques to facilitate the developoent of internal 

controls fpr behavior. The sensitizing style was distinguished by , 

little attention to the child's aotives or responsibilities in the 

behavioral situation, an eaphasis'o.i the punishaent of aisbehavior, the 

ignoring of appropriate behavior, and a reliance, on external control of 

behavior (Smith, 1978a, 1978b). . 

« 

Research with this aodel (Saith, 1978b) has deaonstrated that 
classrooa teachers were aore sensitizing in their, response to aale 
students "and in resolving aggressive and dependent behaviors. Saith 
(1980) confiraed these results and indicated thit aale teachers were 
aore sensitizing in response Ho students (especially sales) than feaale 
teachers. In addition, research has deaonstrated that pupil personnel 

0 

, a 

. workers (e.g. school psychologists v special education teachers and 
regular education teachers pursuing certification in special education) 
prefer wore inductive approaches to classrooa aanageaent* than regular 
education teachers (Saith, i9B3j 1984). 
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Subjects 



• The sub jectsHurv this study included 75 efeaentaVy level classrooe 

teachers (15 oa(e, .60 f)eeale) in a suburban Hinneapol is-St. Paul school 

district. The , level oY teaching experience ranged froo 11 years to 34 

years with a ceao pf 19.1 years. .All subjects ware asked to participate 

voluntarily in the study. Of the eligible teachers fro. all of the 

I 

district's seven eleaentary schools, 782 of the teachers participated, 

■ 

Procedure 

m • 

Data for the study Here collected during the fall of 1983. Each 
participant completed the Classrooe tyanageeent Questionnaire (CHQj 
Saith, 1978a; 1978b) and the Attitudes Toward Hainstreaaing 
Questionnaire (ATflQ; Larriv'ee & Cook, 1979). Both iristruaents. were 

mm 

completed in the ia«e session aftd they were presented itr a 
counterbalanced order. 

The CHQ consists of 36 forced choice iteas in which the individual 
chooses « strategy to use in resolving a specific behavioral incident 
that is described.' The incidents consist of acadeaic, dependent and 
aggressive behaviqfs. The Intervention strategies are based on 
An^freed i. inductive, and sensitising style's of socialization. 
Test-ritest reliability for,the CHQ was reported at .83 and tho 
Kuder-Richardson procedure yielded an internal consistency estiaate of 
. 7&. Validation'of the CHQ through direct classrooe observation of 
groups of teachers scoring one standard deviation above and beloH the 
•e«n on the CHQ Mas acctfapi ished. by using the Flanders Interaction 
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Analysis Categories Jiystee. . Statistically significant differences in 
teacher^behavior consistent with the fnduction-sensitization oodel were 
revealed a^d are discussed. in detail elsewhere (-Saith, 1978c). 

The AnQ ^ a 30 item attitude scale using a five point rating 
scale, rt was constructed by the oethod of suee*ted ratings to exaoine 
the effects* of selected ^sti tut ional -variables on the attitude towafd 
aamstreaaiifg of the regular classroo. teacher. Split half reliability 
was reported at .92. 



* 



Results 

j 

», 

( # 

A Pearson product aoaent correlation between the style of classroo* 
•anageaent and attitudes toward eainstreaeing was calculated. An 
^inductive style of classrooe .anageaent was positively correlated with a 
positive attitude toward eainstreaeing (r*.20, p<.04). 

A one-way analysis of variance was perf,oreed on the scores of each . 
questionnaire with teacher gender as the independent variable. The 
results were not significant for classrooe eanage*ent style as Measured , 
by the CflQ with F( t f 7«)-1.86, pjC.09 or attUude toward eainstreaeing as' 
aeasured by the AT HQ with FU ,74)«0.'oO, p_<.92. 

Additional 2 x 2 analyses of variance were conducted with scores on 
the CMQ and ATHQ as dependent variables and grade levels (K-2, 3-51 and 
teaching experience l»H? years, 20r34 years) as independent variables. 
Significant sain effects Mere indicated on the CflQ by grade with 
FU, 711*2. 87, pj<.006 and on the ATBfl by grade with Ffl, 711-2.41, p_<.02 
and by teachfng experience with F (1 ,7l).=4.20, e_<.<W. Lower grade 
teachers (K*2) displayed eore positive at ti tildes toward eainstreaeing* 
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- *nd a preference lor. a aore- inductive stylo of classrooa aanageaent than 
their up^er .grade ,13-5) colleagues. Less experienced teachers were aore 
posit^e in theij- attitudes toward aainstreaaing than their aore 
experienced colleagues. 

0 9 m. 

Discussion 

... 
* • ■ • f 

Positive, attitudes toward aainstreaaing rfeaonstrated a aodest 

' * * 

relationship to the inductive style of classrooa aanageaent. The 

• * 

questionnaire results suggest that teachers with positive attitudes 
to«*rd aainstreaaing are aore likely to utilUe aanageaent techniques 
that eaphasirc reasoning and place responsibility for ^behavior on the 
individual student. Such, aanageaent techniques have been related to 
success in preventing future aisbehavior (Aronfreed, 1 968; Haf &*n, * 
1977). ^ Therefore, it is possible that teachers using these techniques 
have fewer behavioral difficulties, and thus, are aore aaenable to* 
students with special needs. 

An'iaportant finding of thepresent study is the lack of gender 

di f ferences^n classrooa aanageaent. Previous research witfc the CNQ 

« 

(Saith, 1978b} 1980$. 198,3) had indirttqd distinct gender ^differences 
with aalA teachers displaying a aore sensitizing or punitive approach to 
resolving discipline problems as coapared to feaale teachers. As with 
the present study, saaples involved eleaentary-level teachers. The 
present results, therefore, aay indicate a change has occurred in the 
eleaejjtary school over the past five years with a ainiaizing of the 
difference in aanageaent style between aale and feaale teachers. 
Clearly, additional studies utilizing larger and aore national taaffles 
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are needed to verify or reject this hypothesis. In addition, it should 

• 

be noted that the present staple ^s highly' experienced and~that east of 
*the teachers have taught eiicHisiveiy in the same district .and Kith the 
same peer .grotfp. Therefore, their shared^ experiences may have resulted 
in the development of similar attitudes, beliefs antf management 

a " 

strategies. This situation, however, this situation .is not unique, as 
«any districts across the nation are experiencing siailar stability in 
teaching staff with an increase in teacher .hoaogeneity. 

The present research indicates that teachers of kindergarten 
through second grade students are more inductive in classroom management 
approach. Th*s may be related to the smaller class siie at this level 
as compared to the upper eleoentary level grades. In addition, the * 
" author* experiences have been that'as grade level increases, teachers 
place gr eater emphasis on mastering the specified curriculum and less 
emphasis on individual differences. These observations appear 
consistent with the* present results as the inductive approach focuses on 
the needs of individual students to a greater degree* than the 
sensitizing approach. , 

A aore positive attitude toward eainstreaeing was evidenced by the 

I ' . « 

kindergarten through second grade teachers and the less experienced 
teachers. Both findings are consistent wi'th previous studies <e. g. 
Larrivee It Cook, 197yj Harasyeix V Home, 19751. A less structured and 

* 

■ore flexible curriculum at the lower grades »ay be related to these 
results as f We! 1 ad smaller class size.' . 



The r'e 

teachers have been exposed to more training (both preservice and v 



suits for the experi^ncevar iabie are riot surprising as newer 

4 
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inserviceJ in eaintftreaeing and exceptionalities in general. In 
addition, these teachers have, probably had exceptional students in their 
classes for their entire teaching careers, while ear e„ experienced 
teachers say have had less training and direct experience in fhese 



areas. 



lepl ications 

This study suggests that eainstreaaing of exceptional students is 
likely to proceed in a smoother wanner at lower grade levels and with 
newer testhers, as these groups expressed sore positive attitudes toward 
•the eainstreaaing process*. A basic assumption, of course, is that 
attitude do.es indeed ,transl a.te into behavior. ! Thi*s assueption clearly 
nee~ds to be investigated in future studies. In addition, the 
relationship between sa^ns-treaeing attitude and classroom' eanageeent 
style needs further investigation. Alth6ugh the present results suggest' 
a aodest relationship between these variables, the exact nature of that 

* * * 

relationship is not clear. Future studies are needed to exaaine 
differences in eainstreaaing attitudes and classrooe eanageeent styles 
of groups of teachers who are eore ef f ecti ve-anri less'ef f ecti ve in 
tfeeting ^he needs of 'aai nstreaeed students; 

Two target groups Jar training with req^r^ to aainstreaain* «re 
suggested! eleaenUry teachers at upper grade levels {grades four 
through fix! and teachers wjt"h considerable teaching experience. The 
•odest relationship between style of classrooe eanageeent and attitude 
toward eainstreaaing suggests that both components should be included in 
the training package. . 

10 
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*he school psychologist is in an ideal position to be involve'a in 
»uch training. Previous research (Larrivee & Cook, 1979) is clear in 
showing that administrative support and avai labi li ty of resource 
personnel are important to aainstreaoing success. In addition, 
appropriate .preparation for aainstreaoing individual students is also 
eeded (Zigier fc Huenchow, 1979). The school psychologist should „ 
certainly be involved in Ihese preparations and should be available for 
both formal and informal consultation with teachers, principals and 4 
parents. 

Inservfce training is aore likely to be effective if it occurs over 

a period ot u«e rather than a "one-shot" activity (Harris, 1980). Such 

•training should be tailored to the individual needs of the participants, 

and perhaps, focus on a specific case in which eainstreaaing is to be 

iwpheaented for the first tiae (fc the student or the -particular 

classrooa teacher). If a .learning disabled student is to be 

aainstreaaed into a fourth grade classrooa, a series of inservices could 

be prepared on such topics as characteristics of 4.D students, 

preparation of the student and classrooa for aainstreaaing, 

instructional needs of the student and classrooa aanageaent approaches. 

The school psychologist should then be available for consultation as the 

i 

process is actually iapleaented. 6roup discussions of any probleas 
encountered and their solutions would also be appropriate. 

The present research has suggested that classrooa aanageaent style 
and aainstreaaing attitude are aodestly related. Perhaps the adst 

9 

significant results of the study are the lack of gender differences in 

11 
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both clasaroo., aana^eaent and attitudes toward aainstreaai ng and the 
roles that grade level and experience play in these areas. 
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Table 1 



Hean 5cores on the CMQ and the ATMQ by Teacher Sender 



Hale 



Fesoale 



N=15 



N»60 



chq 



25.53 



27.23 
( 4.19) 



ATMQ 



i 12/67) 



102.05 
', 16.72) 



Standard deviation expressed in () 
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Table 2 . 

Mean Scores on the CNQ and ATMA by Sr.de Level and Teachang E»periene* 

Grade Experience, (years) 

» 

K - 2 3-5 11-19 20-34 

r * 

N.38 N«37 N«56 N-19 



CWQ 



AT HQ 



r 



27.58 26.19 27.00 26.58 

( 3. 82) ( 4.M) < 4.56) < 3.75) 

103.71 100.27 103.70 97.05 

( 1V.79) ( 17.86) i 14.36) M9.39) 



Standard deviation expressed in O 
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